
Journal International of Lingua and Technology  

Journal International of Lingua and Technology, 2(1) - April 2023 73-91 

 
 

Difficulties of Non-Arabic Study Program Students in Arabic Teaching 

and Learning Process at ITB AAS Indonesia 
 

Tira Nur Fitria 1 
1 Institut Teknologi Bisnis AAS Indonesia 

 
Corresponding Author: Tira Nur Fitria, E-mail: tiranurfitria@gmail.com  

Article Information: 

Received April 10, 2023 

Revised April 19, 2023 

Accepted April 25, 2023 

 

 

 

ABSTRACT 

This study investigates the difficulties of Non-Arabic study program 

students in Arabic learning at ITB AAS Indonesia. This research uses 

descriptive qualitative. This study involves 60 students of the Economy 

Sharia study program. The analysis shows internal and external factors 

of students’ difficulties in Arabic learning. The internal factors are 1) 

difficulty in writing Hijaiyah letters at the beginning of, in the middle, 

and at the end of the sentence. 2) difficulty in writing Hijaiyah letters in 

computer typing because it must have an Arabic Typesetting font. 3) 

belief that writing Arabic letters is more difficult than writing Latin 

letters, 4) difficulty in reading recitation (Tajwid). 5) belief that learning 

Arabic is more difficult than Indonesian and English. 6) belief that 

many Mufrodat includes Isim, Fi'il, and Harf. 7) many rules for 

changing words and writing an Arabic sentence. Besides, external 

factors are 1) many foreign expressions or Arabic terms that are 

different from Indonesia. 2) lack of learning media of Arabic textbooks. 

3) lack of facilities in the language laboratory. 4) lack of environment, 

association, social, and culture in learning Arabic. 5) lack of self-

support and motivation in learning Arabic. 6) influence of the first 

language (regional) and the second language (Indonesian). 7) Arabic 

learning time is short to 1 week. 8) a lot of Arabic material in one 

semester. 9) too many students in a class. 10) situation in the Arabic 

class is not conducive. 
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INTRODUCTION 

Arabic is one of the most frequently used international languages in the Islamic 

world and is the language of the Quran. Consequently, mastering Arabic is essential. In 

Indonesia, informal or non-formal educational institutions are initiating Arabic classes 

for the Muslim community. The development of the Arabic language is increasingly 
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visible with the inclusion of Arabic lessons informal subjects and courses at schools or 

universities (Ekawati 2019). Arabic is one of the main parts of the traditions of the 

Islamic world, difficulties after difficulties learning Arabic always arise (Wekke 2016). 

Many Arabic language textbooks have also been written, both in Arabic versions. 

Arabic and Indonesian versions, However, actually there is a special difficulty when 

teaching Arabic to non-Arabic communities, both in terms of grammar, pronunciation, 

communication, and writing. In general, the existing Arabic language books emphasize 

and prioritize grammatical aspects of grammar), while the aspects of communication 

and writing received less attention and priority. This is a problem that may be common 

that many non-Arab communities face when learning Arabic. 

Usually, students who have studied Arabic in previous faith-based schools will 

not have much difficulty attending lectures. Meanwhile, students who have never 

studied Arabic in school have difficulty learning Arabic. Arabic is a foreign language 

that most students believe is difficult to learn, even though learning Arabic is easy 

(Khansa 2016). Learning requires the use of learning strategies so that students do not 

find it difficult. Arabic learning strategies are carried out so that students can receive 

material more effectively and efficiently. 

There are several problems in learning Arabic, both linguistically and non-

linguistically. The problem of difficulties learning Arabic is a problem with specific 

parts of the process of preventing learning Arabic. The problem of learning Arabic is 

comprised of the following components: linguistic problems, phonetic problems/sound, 

vocabulary, writing, morphology, syntax, and semantics. And problems that aren't 

caused by the language itself, such as differences in sociocultural norms between 

Indonesian and Arabic, as well as differences in teaching materials, students, media, and 

infrastructure, and of course the fact that the two languages have different social 

conditions that can become a barrier to learning Arabic (Amirudin 2017). 

According to Tahir (2008), people often struggle with learning Arabic for several 

reasons, including the following: 1) lack of knowledge of the form of the Arabic 

alphabet, and the letters at the time of writing Arabic Hijaiyah at the beginning, middle, 

or end of words, 2) inability to read Arabic letters, 3) lack of mastery of vocabulary, 

which is the key to learning a language, 4) less active in practice and fear of making 

mistakes, 5) lack of knowledge of sentence forms in the language Arabic, 6) lack of 

translating Indonesian into Arabic, and 7) not accustomed to hearing firsthand the 

Arabic language. 

Fahrurrozi (2014) states that several elements influence the teaching and learning 

of foreign languages, particularly Arabic, including linguistic aspects such as 

phonology, grammar, morphology, and vocabulary. Additionally, non-linguistic factors 

impact the teaching and learning of Arabic. Apart from instructional tools, the teaching 

approach, the student's age, and the surroundings all have a role. The method of 

instruction used in an Arabic classroom is important. (Zakiatunnisa, Sukma, and Faidah 

2020) state that the student's problems to be faced are linguistic problems (internal 

factors originating from the linguistic aspect) and non-linguistic problems (external 
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factors originating from non-linguistics). Linguistic problems such as sound system 

(Ashwât 'Arabiyyah), vocabulary (mufrodat), sentence structure (qowaid and i'rab) and 

writing (kitabah), grammatical (tarkib), while non-linguistic problems are problems 

related to socio-cultural differences between Arabs and non-Arab society in the form of 

socio-cultural in the form of expressions and terms that are not found in Indonesian, 

textbooks, social environment, age, first language (mother tongue), learning methods, 

media and learning infrastructure, curriculum, study time, social politics, motivation, 

and interest in learning. It is supported by Hidayat (2012) that the problem of learning 

the Arabic language consists of linguistic governance issues, which include 

sounds/phonetics, vocabulary, writing, morphology, syntax, and semantics; and non-

linguistic governance issues, which include sociocultural issues, materials, facilities, 

instructional media, teacher competence, and student interests. The problem of learning 

the Arabic language is the problem of certain elements that inhibit the process of 

learning the Arabic language. 

Several previous studies have been conducted related to the student’s difficulty in 

Arabic learning. First, Hizbullah and Mardiah (2015) state that the issue of teaching 

Arabic at the Islamic Madrasah Aliyah in Jakarta is connected to the availability of 

resources for learning and utilizing Arabic. Additionally, teacher competency criteria 

vary and are not a limitation in the instructional process. A shortage of time for learning 

in school makes it difficult to expand the teaching of the Arabic language in general, as 

do the difficulties of building a language-rich atmosphere in the school. Second, 

Vadhillah, Alimin, and Suharmon (2017) state that the students’ problems arise because 

there are no learning media for ijtima', students come from a variety of educational 

backgrounds, teachers are less motivated to speak Arabic, language labor to support 

Arabic learning does not exist, the methods that are used do not vary, the environment is 

less supportive for the achievement of a good learning process, and the allotted learning 

time is not enough, MAN Batu Mandi Tilatang Kamang is having difficulty mastering 

the Arabic language. Third, Fuadi (2019) states that the students of MTsN 1 Bandar 

Lampung lack of desire and willingness to learn Arabic. Second, the students have 

difficulties reading and comprehending the meaning of each Arabic vocabulary word. 

Thirdly, parents pay less attention to their children's Arabic learning outcomes. Fourth, 

the manner of imparting knowledge remains boring; professors mostly employed the 

lecture approach. Finally, the use of educational media is more limited. Fourth, 

Efflamengo and Asyrofi (2019) state that The factors causing Arabic language learning 

difficulties for blind students in MAN 2 Sleman are linguistic issues including 

difficulties with sound (phonological), meaning (semantic), sentence structure (syntax), 

and writing Arabic in braille characters. Then, Non-Linguistic Challenges: A lack of 

enthusiasm, a teacher's lack of comprehension of braille, a lack of creativity in learning 

techniques, and difficulties resulting from inadequate facilities. Fifth, Pamessangi 

(2019) states the factors of Difficulty in Learning Arabic for Students of the Arabic 

Language Education Study Program at IAIN Palopo, among others: 1) Curriculum 

influences the way students learn. 2) Arabic vocabulary background, 3) lecturers or 
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teachers are not yet professional, and provide good teaching. In addition, there are 

methods, media, factors, social or environmental factors, physiology, and psychology. 

Sixth,  Ruhana (2020) states that Factors that affect the learning difficulties of class XI 

students at SMA Muhammadiyah 1 UNISMUH Makassar are internal factors, namely: 

1) Lack of student learning motivation, 2) Lack of students' ability to understand the 

material, and 3) Lack of student interest in learning. The external factors are 1) Lack of 

motivation to learn from teachers and monotonous learning media, 2) School facilities 

and infrastructure, and 3) Lack of support for student learning and activities related to 

Arabic outside class hours. Seventh, Corinna, Rembulan, and Hendra (2020) state that 

students of Arabic Language and Culture Studies, Al Azhar University Indonesia (UAI) 

are faced with the problems of learning Arabic. Obstacles in learning are divided into 

four parts, namely obstacles in learning speaking skills, listening skills, writing skills, 

and reading skills. Eight, Nurhuda (2022) states that Islamic Boarding School of Nurul 

Huda Kartasura's students had difficulty studying Arabic. Language-related issues 

include pronunciation, sentence structure, vocabulary, morphology, and syntax. While 

other factors such as lack of interest, personality variations, and time restrictions were 

not linguistic in nature. These two restricting elements frequently surround Arabic 

students posing hurdles to language acquisition and necessitating more effort to 

overcome them. 

Some of the studies above show that this research is different from previous 

studies, but also has a similarity. All previous studies and this research focus on the 

students’ problems/difficulties in Arabic learning. But the difference is the subject of 

the study (school or institution). The first, second, fourth, and sixth, study focus on 

Madrasah Aliyah (MA), and the third study focus on Madrasah Tswanawitah (MTs). 

The fifth and seventh studies focus on Islamic universities. While the eighth study 

focuses on Islamic Boarding Schools. This study intends to find out the learning 

problems faced by non-Arabic students majoring in Arabic, especially Islamic 

Economics majors ITB AAS Indonesia students who have different educational 

backgrounds. Therefore, the objective of this study is to investigate the difficulties of 

Non-Arabic study program students in the Arabic teaching and Learning Process at ITB 

AAS Indonesia. 

 

RESEARCH METHODOLOGY 

This research is descriptive qualitative. According to (Boeije 2009), in qualitative 

research, numbers or percentages can be employed to provide readers with a concrete 

indication of the occurrence of certain phenomena or to assist in reporting. The method 

of collecting data is by using a questionnaire. A questionnaire is a written form used to 

collect data from individuals. It may be created on paper, on a device such as a tablet, 

by text message, or online (Kara 2018). This result of the questionnaire results in 

frequencies or frequency distributions (numbers and percentages). It provides simple 

summaries of the sample and the responses to some or all questions. The type of 

questionnaire used in this research by using online (Google Form). The subject of the 
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study involves 60 students from Economics Sharia f ITB AAS Indonesia in the 

academic year 2021/2022. 

The method of analyzing data uses three steps of qualitative analysis, they are data 

reduction, data display, and conclusion (Miles, Huberman, and Saldana 2018; Miles and 

Huberman 1994). In this research, after the necessary data is collected, and reduced, 

then is classified according to the stated purpose. The result is displayed in a table or 

graphs. Qualitative data is described in words or sentences according to the categories 

that have been determined to conclude. Conclusions of this data analysis or research 

results are made in the form of sentences and described qualitatively. 

Findings and Discussion 

Findings 

The objective of this study is to investigate the difficulties of Non-Arabic study 

program students in the Arabic teaching and Learning Process at ITB AAS Indonesia. 

Table 1. Students’ Education Background in Elementary School 

Education Degree Educational Background 

Sekolah Dasar (SD) Madrasah Ibtidaiyah 

(MI) 

Sekolah Dasar Islam Terpadu 

(SDIT) 

Elementary School 49 (81.7 %) 8 (13.5 %) 3 (5 %) 

Table 1 above shows the students’ educational background in Elementary School. 

These 49 students (81.7 %) graduated from Sekolah Dasar (SD), 8 students (13.5 %) 

graduated from Madrasah Ibtidaiyah (MI), and 3 students (5 %) graduated from 

Sekolah Dasar Islam Terpadu (SDIT). It shows that most dominant students (81.7 %) 

graduated from Sekolah Dasar (SD). 

Table 2. Students’ Education Background in Junior High School 

Education Degree Educational Background 

Sekolah Menengah 

Pertama (SMP) 

Madrasah Tsanawiyah 

(MTs) 

Sekolah Menengah Pertama 

Islam Terpadu (SMPIT) 

Junior High School 46 (76.7 %) 13 (21.7 %) 1 (1.7 %) 

Table 2 above shows the students’ educational background in Junior High School. 

These 46 students (76.7 %) graduated from Sekolah Menengah Pertama (SMP), 13 

students (21.7 %) graduated from Madrasah Tsanawiyah (MTs), and 1 student (1.7 %) 

graduated from Sekolah Menengah Pertama Islam Terpadu (SMPIT). It shows that the 

most dominant students (76.7 %) graduated from Sekolah Menengah Pertama (SMP). 

Table 3. Students’ Education Background in Senior High School 

Education 

Degree 

Educational Background 

Sekolah 

Menengah Atas 

(SMA) 

Madrasah Aliyah 

Negeri (MAN) 

Sekolah Menengah 

Kejuruan (SMK) 

Sekolah Menengah 

Atas Islam Terpadu 

(SMAIT) 

Senior High 

School 

34 (56.7 %) 3 (5 %) 22 (36.7 %) 1 (1.7 %) 

Table 3 above shows the students’ educational background in Senior High School. 

These 34 students (56.7 %) graduated from Sekolah Menengah Atas (SMA), 3 students 

(5 %) graduated from Madrasah Aliyah Negeri (MAN), 22 students (36.7 %) graduated 

from Sekolah Menengah Kejuruan (SMK), and 1 student (1.7 %) is graduated from 
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Sekolah Menengah Atas Islam Terpadu (SMAIT). It shows that most dominant students 

(56.7 %) graduated from Sekolah Menengah Atas (SMA). 

Table 4. Students’ Education Background in Islamic Boarding School 

Education Degree Students’ Response 

Yes No 

I have studied at an Islamic boarding school 2 (3.3 %) 58 (96.7 %) 

Table 4 above shows the students’ educational background in Islamic Boarding 

Schools. There are 2 students (3.3 %) are do not study at an Islamic boarding school, 

while 58 students (96.7 %) study at an Islamic boarding school. It shows that most 

students have studied at an Islamic boarding school.s 

Table 5. Students’ Experience in Al-Qur’an Learning Center 

Education Degree Students’ Response 

Yes No 

I have studied at Al-Qur’an Learning Center (TPA/TPQ) 4 (6.7 %) 56 (93.3 %) 

Table 5 above shows the students’ educational background at Al-Qur’an Learning 

Center (TPA/TPQ). There are 4 students (6.7 %) who do not study at an Al-Qur’an 

Learning Center, while 56 students (93.3 %) study at an Al-Qur’an Learning Center. It 

shows that most students do not have studied at an Al-Qur’an Learning Center. 

Table 6. The Last Level of Reading the Qur'an 

Education Degree Students’ Response 

Iqro’ Al-Qur’an 

The last level of reading the Qur'an: Iqro & Al-Qur'an 3 (5 %) 57 (95 %) 

Table 6 above shows the students’ last level of reading the Qur’an. There are 3 

students (5 %) who have the last level of reading in Iqro’, while 57 students (95 %) 

have the last level of reading in Al-Quran. It shows that most students have the last level 

of reading in the Al-Quran. 

Table 7. Internal Factors of Students’ Difficulties in Arabic Learning 

No Statement Students’ Response 

Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

1.  Difficulty in writing Hijaiyah 

letters in Arabic both at the 

beginning of the sentence, in the 

middle of the sentence, and at the 

end of the sentence in Latin 

writing 

1 (1.7 %) 15 (25 %) 16 (26.7 %) 28 (46.7 %) 

2.  Difficulty in writing Hijaiyah 

letters in Arabic in computer 

typing because it must have an 

Arabic Typesetting font 

2 (3.3 %) 4 (6.7 %) 20 (33.3 %) 34 (56.7 %) 

3.  Writing Arabic script is more 

difficult than writing Latin letters 

(Indonesian) 

0 (0 %) 6 (10 %) 30 (50 %) 24 (40 %) 

4.  Difficulty memorizing Hijaiyah 

letters in Arabic 

12 (20 %) 39 (65 %) 7 (11.7 %) 2 (3.3 %) 

5.  Difficulty identifying Arabic 5 (8.3 %) 40 (66.7 %) 15 (25 %) 0 (0 %) 
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diacritics (Harakat) 

6.  Difficulty reading and writing in 

Arabic 

7 (11.7 %) 44 (73.3 %) 9 (15 %) 0 (0 %) 

7.  Difficulty understanding reading 

recitation in Arabic 

4 (6.7 %) 25 (41.7 %) 28 (46.7 %) 3 (5 %) 

8.  Learning Arabic is more difficult 

than Indonesian 

0 (0 %) 15 (25 %) 37 (61.7 %) 8 (13.3 %) 

9.  Learning Arabic is more difficult 

than English 

0 (0 %) 4 (6.7 %) 34 (56.7 %) 22 (36.7 %) 

10.  Many Arabic vocabularies 

(mufrodat) that must be 

memorized include isim (noun), 

fi'il (verb), and harf (letters) 

3 (5 %) 0 (0 %) 13 (21.7 %) 44 (73.3 %) 

11.  There are many rules for changing 

words in Arabic to be learned 

3 (5 %) 0 (0 %) 14 (23.3 %) 43 (71.7 %) 

12.  There are many rules for writing 

sentences in Arabic to be learned 

1 (1.7 %) 0 (0 %) 17 (28.3 %) 42 (70 %) 

Table 7 above shows several internal factors of students’ difficulties in Arabic 

learning. In the 1st statement, there is 1 student (1.7 %) stated “strongly disagree”, 15 

students (25 %) stated “disagree”, 16 students (26.7 %) stated “agree”, and 28 students 

(46.7 %) stated, “strongly agree”. It shows that most of the students (46.7 %) have 

difficulty in writing Hijaiyah letters in Arabic both at the beginning of the sentence, in 

the middle of the sentence, and at the end of the sentence in Latin writing. In the 2nd 

statement, there are 2 students (3.3 %) who state “strongly disagree”, 4 students (6.7 %) 

state “disagree”, 20 students (33.3 %) state “agree”, and 34 students (56.7 %) state 

“strongly agree”. It shows that most students (56.7 %) have difficulty in writing 

Hijaiyah letters in Arabic by using computer typing because it must have an Arabic 

Typesetting font. In the 3rd statement, there are no students (0 %) who state “strongly 

disagree”, 6 students (10 %) state “disagree”, 30 students (50 %) state “agree”, and 24 

students (40 %) state “strongly agree”. It shows that most students (50 %) agree that 

writing Arabic letters is more difficult than writing Latin letters (Indonesian).  

In the 4th statement, there are 12 students (20 %) stated “strongly disagree”, 39 

students (65 %) stated “disagree”, 7 students (11.7 %) stated “agree”, and 2 students 

(3.3 %) stated, “strongly agree”. It shows that most of the students (56.7 %) disagree 

that they have difficulty memorizing Hijaiyah letters in Arabic. In the 5th statement, 

there were 5 students (8.3 %) who stated “strongly disagree”, 40 students (66.7 %) 

stated “disagree”, 15 students (25 %) stated “agree”, and 0 students (0 %) stated, 

“strongly agree”. It shows that most of the students (66.7 %) disagree that they have 

difficulty in identifying Arabic diacritics (Harakat). In the 6th statement, there are 7 

students (11.7 %) stated “strongly disagree”, 44 students (73.3 %) stated “disagree”, 9 

students (15 %) stated “agree”, and 0 students (0 %) stated, “strongly agree”. It shows 

that most of the students (73.3 %) disagree that they have difficulty reading and writing 

in Arabic. In the 7th statement, there are 4 students (6.7 %) stated “strongly disagree”, 

25 students (41.7 %) stated “disagree”, 28 students (46.7 %) stated “agree”, and 3 
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students (5 %) stated, “strongly agree”. It shows that most students (46.7 %) agree that 

they have difficulty understanding reading recitation (Tajwid) in Arabic. 

In the 8th statement, there are no students (0 %) who stated “strongly disagree”, 15 

students (25 %) stated “disagree”, 37 students (61.7 %) stated “agree”, and 8 students 

(13.3 %) stated, “strongly agree”. It shows that most of the students (61.7 %) agree that 

learning Arabic is more difficult than Indonesian. In the 9th statement, there are no 

students (0 %) who stated “strongly disagree”, 4 students (6.7 %) stated “disagree”, 34 

students (56.7 %) stated “agree”, and 22 students (36.7 %) stated, “strongly agree”. It 

shows that most students (56.7 %) agree that learning Arabic is more difficult than 

English.  

In the 10th statement, there are 3 students (5 %) stated “strongly disagree”, 0 

students (0 %) stated “disagree”, 13 students (21.7 %) stated “agree”, and 44 students 

(73.3 %) stated, “strongly agree”. It shows that most of the students (73.3 %) strongly 

agree that many Arabic vocabularies (Mufrodat) that must be memorized include Isim 

(noun), Fi'il (verb), and Harf (letters). In the 11th statement, there are 3 students (5 %) 

who stated “strongly disagree”, 0 students (0 %) stated “disagree”, 14 students (23.3 %) 

stated “agree”, and 43 students (71.7 %) stated, “strongly agree”. It shows that most 

students (71.7 %) strongly agree that there are many rules for changing words in Arabic 

to be learned. In the 12th statement, there is 1 student (1.7 %) stated “strongly disagree”, 

0 students (0 %) stated “disagree”, 17 students (28.3 %) stated “agree”, and 42 students 

(70 %) stated, “strongly agree”. It shows that most students (70 %) strongly agree that 

there are many rules for writing sentences in Arabic to be learned.  

Table 8. External Factors of Students’ Difficulties in Arabic Learning 

No Statement Students’ Response 

Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

1.  Many foreign expressions or 

terms in Arabic are different 

from the regional or national 

language (Indonesia) 

0 (0 %) 8 (13.3 %) 7 (11.7 %) 45 (75 %) 

2.  Lack of learning media, 

especially Arabic language 

textbooks that are taught 

0 (0 %) 9 (15 %) 39 (65 %) 12 (20 %) 

3.  Lack of facilities in the language 

laboratory for learning Arabic 

0 (0 %) 10 (16.7 %) 39 (65 %) 11 (18.3 %) 

4.  Lack of environment, 

association, social, and culture 

in learning Arabic 

0 (0 %) 13 (21.7 %) 37 (61.7 %) 10 (16.7 %) 

5.  Lack of self-support and 

motivation in learning Arabic 

0 (0 %) 34 (56.7 %) 21 (35 %) 5 (8.3 %) 

6.  Lack of support and motivation 

from teachers/lecturers in 

learning Arabic 

2 (3.3 %) 49 (81.7 %) 7 (11.7 %) 2 (3.3 %) 

7.  Age factor affects students in 

learning Arabic 

43 (71.7 %) 2 (3.3 %) 10 (16.7 %) 5 (8.7 %) 
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8.  The first language (regional) and 

the second language 

(Indonesian) affect the process 

of mastering Arabic 

0 (0 %) 5 (8.3 %) 28 (46.7 %) 27 (45 %) 

9.  Arabic learning time is short, 

only 2 credits (SKS) in 1 week 

0 (0 %) 11 (18.3 %) 48 (80 %) 1 (1.7 %) 

10.  A lot of Arabic material must be 

studied in 1 semester 

0 (0 %) 4 (6.7 %) 41 (68.3 %) 15 (25 %) 

11.  Too many students in one 

Arabic class 

0 (0 %) 1 (1.7 %) 31 (51.7 %) 28 (46.7 %) 

12.  The situation in the Arabic class 

is not even conducive to 

learning Arabic 

1 (1.7 %) 3 (5 %) 43 (71.7 %) 13 (21.7 %) 

Table 8 above shows several external factors of students’ difficulties in Arabic 

learning. In the 1st statement, there are no students (0 %) who state “strongly disagree”, 

8 students (13.3 %) state “disagree”, 7 students (11.7 %) state “agree”, and 45 students 

(75 %) state “strongly agree”. It shows that most students (75 %) strongly agree that 

many foreign expressions or terms in Arabic that are different from the regional or 

national language (Indonesia). In the 2nd statement, there are no students (0 %) who 

state “strongly disagree”, 9 students (15%) state “disagree”, 39 students (65 %) state 

“agree”, and 12 students (20 %) state “strongly agree”. It shows that most of the 

students (55 %) agree that they lack learning media, especially Arabic language 

textbooks that are taught. In the 3rd statement, there are no students (0 %) who state 

“strongly disagree”, 10 students (16.7 %) stated “disagree”, 39 students (65 %) stated 

“agree”, and 11 students (18.3 %) stated, “strongly agree”. It shows that most of the 

students (65 %) agree that they lack facilities in the language laboratory for learning 

Arabic. In the 4th statement, there are no students (0 %) who state “strongly disagree”, 

13 students (21.7 %) state “disagree”, 37 students (61.7 %) state “agree”, and 10 

students (16.7 %) state “strongly agree”. It shows that most of the students (61.7 %) 

agree that they lack environment, association, social, and culture in learning Arabic. In 

the 5th statement, there are no students (0 %) who stated “strongly disagree”, 34 students 

(56.7 %) stated “disagree”, 21 students (35 %) stated “agree”, and 5 students (8.3 %) 

stated, “strongly agree”. It shows that most students (56.7 %) agree that they lack self-

support and motivation in learning Arabic. In the 6th statement, there are 2 students (3.3 

%) who state “strongly disagree”, 49 students (81.7 %) state “disagree”, 7 students (11.7 

%) state “agree”, and 2 students (3.3 %) state “strongly agree”. It shows that most 

students (81.7 %) disagree that they lack support and motivation from teachers/lecturers 

in learning Arabic. In the 7th statement, there are 43 students (71.7 %) stated “strongly 

disagree”, 2 students (3.3 %) stated “disagree”, 10 students (16.7 %) stated “agree”, and 

5 students (8.7 %) stated, “strongly agree”. It shows that most students (71.7 %) 

strongly agree that the age factor affects students in learning Arabic. 

In the 8th statement, there are 0 students (0 %) who state “strongly disagree”, 5 

students (8.3 %) state “disagree”, 28 students (46.7 %) state “agree”, and 27 students 

(45 %) state “strongly agree”. It shows that most of the students (46.7 %) agree that the 
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first language (regional) and the second language (Indonesian) affect the process of 

mastering Arabic. In the 9th statement, there are 0 students (0 %) who state “strongly 

disagree”, 11 students (18.3 %) state “disagree”, 48 students (80 %) state “agree”, and 1 

student (1.7 %) state “strongly agree”. It shows that most of the students (80 %) agree 

that Arabic learning time is short, with only 2 credits (SKS) in 1 week. In the 10th 

statement, there are 0 students (0 %) who stated “strongly disagree”, 4 students (6.7 %) 

stated “disagree”, 41 students (68.3 %) stated “agree”, and 15 students (25 %) who 

stated, “strongly agree”. It shows that most students (68.3 %) agree that a lot of Arabic 

material must be studied in 1 semester. In the 11th statement, there are 0 students (0 %) 

who stated “strongly disagree”, 1 student (1.7 %) stated “disagree”, 31 students (51.7 

%) stated “agree”, and 28 students (46.7 %) stated, “strongly agree”. It shows that most 

of the students (51.7 %) agree that too many students in one Arabic class. In the 12th 

statement, there is 1 student (1.7 %) stated “strongly disagree”, 3 students (5 %) stated 

“disagree”, 43 students (71.7 %) stated “agree”, and 13 students (21.7 %) stated, 

“strongly agree”. It shows that most of the students (71.7 %) agree that the situation in 

the Arabic class is not even conducive to learning Arabic. 

Discussion 

The various educational backgrounds of students make the quality levels of their 

knowledge vary. As happened to students of the Islamic Economics Department for the 

2021/2022 academic year. Few of them have learned Arabic, some of them have never 

studied Arabic and some have never studied it at all. Some of them have difficulty 

attending lectures because they have never received material at the previous level of 

education, while those who have studied feel bored if the material that has been studied 

is continuously repeated without any significant additional material. Thus a problem 

arises in learning related to the educational background of students which must be 

solved. This is a job that is not easy for the study program and department because it 

must be able to create an academic atmosphere, especially learning programs that can 

embrace all levels of students with various qualities or knowledge so that students can 

learn Arabic together well and finally have the same competence according to their 

abilities with those formulated in the objectives of learning Arabic at ITB AAS 

Indonesia. 

Based on the questionnaire about the student’s educational background, it shows 

that the students have different educational backgrounds from elementary school until 

senior high school The analysis shows that the most dominant students (81.7 %) 

graduated from Sekolah Dasar (SD), the most dominant students (76.7 %) are graduated 

from Sekolah Menengah Pertama (SMP), and most dominant students (56.7 %) are 

graduated from Sekolah Menengah Atas (SMA). It is also supported that most students 

do not study at an Islamic boarding school and they do not have studied at an Al-Qur’an 

Learning Center (TPA/TPQ). However, most students have the last level of reading in 

the Al-Quran. 

Differences in the characteristics of each pupil based on their educational heritage 

are one of the challenges frequently encountered in learning (Setiyawan 2018). The 
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selection process for new student admissions is considered to be one of the causes of the 

varying quality of students in one class. The existing selection is less able to capture and 

get students who have the quality expected by the study program or department. This is 

because the selection tools used and the tests tested, especially those held by the 

government on a national scale, are still general. As a result, not a few prospective new 

students can enter a new study program for them and do not yet have sufficient basic 

knowledge about the study program they are entering. The majority of students studying 

in public schools have a very minimal foundation in Arabic (Nursobah 2019). 

The factors of difficulty in learning Arabic are outlined as largely influenced by 

internal and external factors. To overcome the difficulties of learning Arabic on the 

factor internally, in determining and carrying out learning activities, students must 

balance their potential owned and ability to adapt to the education being done. As for 

efforts to overcome the difficulties of learning Arabic and external factors, then those 

involved in these factors must show or support the learning process of students, and 

students can accept so that there is reciprocity mutually beneficial (mutualism). The 

selection of strategies must be based on the language skills taught to students. In 

designing learning strategies several components must be considered, namely 

preliminary learning activities, delivery of information, student participation, tests, and 

follow-up activities. According to Amrullah (2021), problems in learning Arabic, of 

course, there are ways to handle or solutions so that students' problems can be solved 

immediately.  

Several things become problematic in learning Arabic for students majoring in 

Islamic Economics at ITB AAS Indonesia, both from the internal (linguistic) and 

external (non-linguistic) aspects. There are several internal factors of students’ 

difficulties in Arabic learning. 1) most students (46.7 %) have difficulty in writing 

Hijaiyah letters in Arabic both at the beginning of the sentence, in the middle of the 

sentence, and at the end of the sentence in Latin writing. 2) most of the students (56.7 

%) have difficulty in writing Hijaiyah letters in Arabic using computer typing because it 

must have an Arabic Typesetting font. 3) most of the students (50 %) agree that writing 

Arabic letters is more difficult than writing Latin letters (Indonesian). 4) most of the 

students (56.7 %) disagree that they have difficulty memorizing Hijaiyah letters in 

Arabic. 5) most of the students (66.7 %) disagree that they have difficulty identifying 

Arabic diacritics (Harakat). 6) most of the students (73.3 %) disagree that they have 

difficulty reading and writing in Arabic. 7) most of the students (46.7 %) agree that they 

have difficulty understanding reading recitation (Tajwid) in Arabic. 8) most of the 

students (61.7 %) agree that learning Arabic is more difficult than Indonesian. 9) most 

of the students (56.7 %) agree that learning Arabic is more difficult than English. 10) 

most of the students (73.3 %) strongly agree that many Arabic vocabularies (Mufrodat) 

that must be memorized include Isim (noun), Fi'il (verb), and Harf (letters). 11) most of 

the students (71.7 %) strongly agree that there are many rules for changing words in 

Arabic to be learned. 12) most of the students (70 %) strongly agree that there are many 

rules for writing sentences in Arabic to be learned.  
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In the aspect internal (linguistics) namely; sound system, vocabulary, sentences, 

and writing. The problems from the linguistic aspect are: 

Sound System 

The problem experienced by students in learning a foreign language (Arabic) is in 

terms of the pronunciation of letters and intonation of language (Sanwil et al., 2021). 

The foreign language learner (Arabic) as a second language will face a lot of deeply 

connected difficulties in foreign language pronunciation (Arabic) is mentioned. 

Rusdianto (2016) states that learning Arabic is certainly not enough just to memorize 

vocabulary, because Arabic cannot be separated from other aspects. In Arabic, learning 

the pronunciation of the letter sounds is adjusted to the position of the letters being 

trained, namely the pronunciation of letters, words, and sentences (Khuluq 2019). 

First, pronunciation of letters and words. The pronunciation of the letters is 

considered difficult to pronounce in general by non-Arabs. The difficulty is because 

many Arabic letters that have no equivalent to the letters which is commonly used in 

Indonesian both written and sound symbols. In addition, some letters which have almost 

the same sound as the other letters are also a factor in the difficulty of pronunciation. 

Pronunciation of letters needs to be practiced regularly and repeated because it is the 

basis of whether or not the pronunciation of words. Therefore, the repetition of the 

pronunciation of the letters must be continued with the application of words that are 

also done repeatedly. Giving examples of pronunciation of letters and words will be 

conducive if done with the help of audio and native speakers in addition to audio 

examples from the teachers themselves. 

Second, pronunciation of sentences. After practicing the pronunciation of letters 

and words said repeatedly, now the learners are invited to practice pronouncing the 

complete sentence. Even though a complete sentence is a collection of similar words 

with separate words, complete sentences contain harmonization between words, both 

structure grammatical and intonation (tone) because training needs to be done as a 

follow-up mastery of pronouncing letters and words. To make it easier for students, 

especially at the senior level, complete sentences will be easier if it is taken and snippets 

of verses A1-Qur'an are relatively familiar to students. 

Vocabulary 

Currently, many Arabic words and terms have been absorbed and included in the 

Indonesian or regional language vocabulary. More and more words are derived from 

Arabic words which later become Indonesian vocabulary (mother tongue or Indonesian 

national language). The easier it is to develop vocabulary and understanding, and embed 

it into someone's memory. The absorption of new terms and new vocabulary is very 

benefited those who study Arabic in Indonesia because the students are faster and 

collect more new vocabulary. This step can be used as the basis for the procurement of 

new vocabulary selection and arrangement of presentation order Arabic materials. 

Sentence 

In reading Arabic texts, students must understand the means first. That way they 

will be able to read it properly. This cannot be separated from knowledge about the 
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science of Nahwu in Arabic, namely to give an understanding of how to read correctly 

according to the rules of the Arabic language that apply. So Arabic grammar is indeed 

not easily understood by non-Arabic language learners, as it is in Indonesia, even 

though he has mastered the grammar of the language Indonesia, he will not find the 

comparison in Indonesian. 

Besides, several external factors of students’ difficulties in Arabic learning. 1) 

most of the students (75 %) strongly agree that many foreign expressions or terms in 

Arabic are different from the regional or national language (Indonesia). 2) most of the 

students (55 %) agree that they lack learning media, especially Arabic language 

textbooks that are taught. 3) most of the students (65 %) agree that they lack facilities in 

the language laboratory for learning Arabic. 4) most students (61.7 %) agree that they 

lack environment, association, social, and culture in learning Arabic. 5) most of the 

students (56.7 %) agree that they lack self-support and motivation in learning Arabic. 6) 

most of the students (81.7 %) disagree that they lack support and motivation from 

teachers/lecturers in learning Arabic. 7) most of the students (71.7 %) strongly agree 

that the age factor affects students in learning Arabic. 8) most students (46.7 %) agree 

that the first language (regional) and the second language (Indonesian) affect the 

process of mastering Arabic. 9) most of the students (80 %) agree that Arabic learning 

time is short, only 2 credits (SKS) in 1 week. 10) most of the students (68.3 %) agree 

that a lot of Arabic material must be studied in 1 semester. 11) most students (51.7 %) 

agree that too many students in one Arabic class. 12) most of the students (71.7 %) 

agree that the situation in the Arabic class is not even conducive to learning Arabic. 

The external aspect (non-linguistic) namely; sociocultural factors, textbook 

factors, environmental factors, social factors, student factors, age factors, first language 

factors, methods, curriculum, media and infrastructure, teachers, study time, and social 

politics. 

Socio-Cultural Factors 

The problem that may arise is that expressions, terms, and names of objects that 

are not contained in Indonesian are not easy and not quickly understood by students in 

Indonesia, which are not at all familiar with the social and cultural aspects of the nation 

Arab. The implication is that it is necessary to strive for the preparation of the subject 

matter. The Arabic language contains things that can give an overview of the socio-

cultural environment of the Arabs. Of course, the material must relate to the practice of 

using the Arabic language problem. This is seen as very important because the insight 

and knowledge of the Arab peninsula socio-cultural can accelerate students' 

understanding of the Arabic language about the meaning and understanding of various 

expressions, terms, and the names of objects peculiar to the Arab knowledge. It can also 

help Arabic learners to use various expressions, terms, and names of objects above in 

the right situation. 

Teaching Media (Textbook) 

Textbooks should have principles that include: selection, gradation, and 

correlation. Selection means that the book teaching must show the selection of material 
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that is needed by students at a certain level or prioritized for the unit level of certain 

education. Therefore, a good textbook is a book that is based on a clear curriculum, 

while correlation means that each unit presented must have a mutually reinforcing 

relationship into a unified whole.  

Giving an overview of Arab socio-cultural in textbooks is necessary because 

understanding this aspect will help students understand the use of expressions, 

sentences, words, or the names of objects that are related to the socio-cultural owner of 

this language. However, it does not mean that the presentation of the material must be 

the same as Arab socio-cultural. A good Arabic language for Indonesian students is the 

system one the presentation is following the character of the Indonesian nation. 

Social Environmental Factors 

It is generally a problem in learning Arabic in Indonesia. Arabic learners who are 

in certain areas, tend to use the language of the people in the area. This condition will 

become a negative transfer in learning Arabic, because, between Arabic with Indonesian 

and regional languages, Indonesia is distinctly different, at least in terms of structure. 

Social environments that have an intensity of influence on those who are high in 

language learning include people who live together, neighbors, work friends, study 

friends, religious friends, and mass media. Creating a language environment would be a 

step appropriate in learning Arabic, at least in the teaching and learning process in class.  

Student Factor 

The students themselves do not have motivation strong and their perspective on 

Arabic is considered difficult to learn. The solution is to motivate students so that they 

can be enthusiastic about learning, such as realizing instrumental and integrative 

motivation. Instrumental motivation is a desire to have Arabic proficiency for reasons 

and benefits. Integrative motivation is the desire to obtain foreign language skills so that 

they can integrate with the Arabic-speaking community.  Eliminate the difficult Arabic 

image to create passionate motivation and enthusiasm so that the ultimate goal of 

learning Arabic can be achieved, where the ultimate goal is to be able to use Arabic 

both spoken and written accurately, fluently, and free to communicate with people who 

using Arabic, in other words, four skills have been achieved, namely listening or istima', 

speaking or muhadatsah, reading or qiro'ah, and writing skills. 

First Language or Mother Tongue Factor 

The first language (mother tongue) may influence the process of mastering the 

second language of learners. Even this first language has long been considered a 

nuisance in the learning process second language. It is because it is common for a 

learner to consciously or not transfer the elements of his first language when using a 

second language. As a result, the so-called interference, code-switching, or error. 

Teaching Method.  

Inaccuracy from teachers in choosing the method or method offered is not 

attractive, causing students not to be passionate about learning Arabic. The teachers can 

choose the right method in the language teaching process of Arabic, such as applying 

interesting and innovative methods in teaching Arabic. 
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Media and Infrastructure 

The limitations of existing media or the limitations of schools in providing 

learning media. The solution is to provide adequate learning media because the use of 

media in learning is very important. Media can attract students' interest, increase student 

understanding, provide strong/trusted data, condense information, and makes it easy 

interpretation of data, using the media can simplify and streamline the learning process 

and can make the process more interesting in learning Arabic. 

Teacher 

The professionalism of a teacher is a must in realizing knowledge-based schools, 

namely understanding learning, curriculum, and human development including learning 

styles. Good Arabic teachers are those who always invite students to use Arabic when 

they gave the material. However, the expertise of the teacher is also sometimes a 

problem in itself. It is not uncommon to find field teachers in Arabic studies who are 

taught by non-experts, so the process the learning took place. The reason is varied, 

mainly due to the lack of skilled teaching staff in this field. As a solution, Arabic 

teachers must always improve their abilities. Teachers need to emphasize that language 

is a means of think. Students' language skills are the benchmark for students' thinking 

skills. Student creativity in a language is necessary for the teacher to follow the rules of 

the Arabic language. Learning Arabic should be an interest, curiosity, and passion of 

students that need to get attention. Teachers do not need to be monotonous and shouldn't 

be engrossed in technique Arabic learning.  

Study Time 

In terms of time learning Arabic for students at institutions relatively very few. 

They study only a few hours of lessons each week, sometimes as many as four hours per 

week. In terms of very little time seems so far away from our hopes of getting the most 

out of learning Arabic. Moreover, this is a very completely foreign language that we 

must learn. The time allotted should be more than the time available now so that 

learning can be maximized and the expected results can be achieved. 

 

CONCLUSION 

Arabic learning problems can arise due to differences in the educational 

background of students, this is also one of the learning problems that are common in 

every study group and need to find a solution immediately. Differences in educational 

background can lead to various problems or learning difficulties for students. Data 

obtained from students of the Islamic Economics Department, ITB AAS Indonesia, 

related to learning problems that arise due to their different educational backgrounds. 

Several things become problematic in learning Arabic for students majoring in Islamic 

Economics at ITB AAS Indonesia, both from the internal (linguistic) and external (non-

linguistic) aspects. From the aspect internal (linguistics) namely; sound system, 

vocabulary, sentences, and writing. While from the external aspect (non-linguistic) 

namely; socio-cultural factors, textbook factors, environmental factors, social factors, 
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student factors, first language factors, methods, media and infrastructure, teachers, and 

study time. 
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