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in enhancing school climate, particularly in middle schools, remains
underexplored. This study aims to evaluate the effectiveness of an anti-
bullying program in improving the school climate in middle schools. The
research utilizes a quasi-experimental design, with 300 students from three
middle schools participating in the study. Pre- and post-program surveys were
administered to assess students’ perceptions of school climate, including
safety, respect, and inclusiveness. The results indicate a significant
improvement in the overall school climate, with increased perceptions of
safety and respect, and a reduction in bullying behaviors. Students reported
feeling more supported and engaged in the school community after the
program. The study concludes that anti-bullying programs can be highly
effective in fostering a positive school climate, providing a safer and more
supportive environment for students. The findings suggest that implementing
such programs in middle schools can significantly contribute to improving the
educational experience and well-being of students.
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INTRODUCTION

Bullying in schools is a significant concern that negatively affects students’ emotional
well-being, academic performance, and overall school climate (Hossain, 2025; Manetti dkk.,
2025). Research has shown that bullying contributes to a hostile learning environment, which
can lead to increased anxiety, depression, and decreased engagement in school activities. This
issue is particularly prevalent in middle schools, where students undergo critical developmental
stages, making them more vulnerable to peer pressure and negative social behaviors. School
climate refers to the quality and character of school life, encompassing safety, respect,
inclusivity, and the overall learning environment. A positive school climate is essential for
fostering an environment that supports academic achievement and personal development (Igoa-
Iraola dkk., 2025; Theuma dkk., 2025). Given the detrimental effects of bullying on the school
environment, many middle schools have implemented anti-bullying programs to address this
issue. These programs aim to prevent bullying and create a safer, more supportive environment
for all students. However, the effectiveness of such programs in improving the overall school
climate remains a topic of ongoing research, particularly in middle schools, which present
unique challenges and opportunities in addressing bullying.

This study seeks to address the specific issue of bullying in middle schools and evaluate
the effectiveness of anti-bullying programs in enhancing the overall school climate (Gustina
dkk., 2025; Pacheco & Paul, 2025). Despite the widespread implementation of anti-bullying
initiatives, there remains limited empirical evidence regarding their direct impact on improving
students’ perceptions of school climate, particularly in middle schools. The research aims to
explore whether anti-bullying programs can significantly change students’ perceptions of
safety, respect, and inclusiveness within their schools. Previous studies have largely focused on
the effectiveness of anti-bullying programs in reducing bullying incidents; however, few have
examined the broader effects on the school climate itself (Igbal dkk., 2025; Kucharska &
Karwowska, 2025). This research specifically investigates the relationship between anti-
bullying programs and students’ perceptions of a positive school climate, providing a more
comprehensive understanding of how these programs impact the school environment beyond
just reducing bullying behaviors.

The primary goal of this study is to assess the effectiveness of an anti-bullying program
in enhancing the overall school climate in middle schools (Ahsan, 2025; Setiawan dkk., 2025).
The research aims to measure changes in students’ perceptions of school climate, focusing on
key factors such as safety, respect, and inclusiveness before and after the implementation of the
program. The study will utilize surveys to assess students’ perceptions of the school climate,
comparing pre- and post-program data. By analyzing the effectiveness of anti-bullying
programs in fostering a more positive and supportive school environment, the research will
contribute to understanding whether these programs can play a central role in improving not
just bullying rates, but also the quality of the school experience for all students (Piliang dkk.,
2025; Rath & Jena, 2025). The study is expected to provide insights into the specific aspects of
the school climate that are most positively impacted by these programs, as well as potential
areas for improvement in their design and implementation.

A gap in the existing literature lies in the lack of comprehensive research on the impact
of anti-bullying programs specifically on the overall school climate, especially in middle
schools (Rath & Jena, 2025; Xiangfeng dkk., 2025). While there are numerous studies
examining the direct effects of anti-bullying programs on reducing bullying behaviors, fewer

Page | 168




World Psychology

studies have focused on how these programs influence students’ broader perceptions of the
school environment. Many existing studies have focused on high school or elementary school
settings, leaving a significant gap in understanding the impact of these programs on middle
school students, who are at a critical age for social and emotional development. Furthermore,
much of the existing research on anti-bullying programs has primarily used qualitative data or
anecdotal reports, with fewer studies employing rigorous quantitative measures to assess the
impact on school climate (Mokhchy dkk., 2025; Piliang dkk., 2025). This study aims to fill this
gap by providing a detailed, empirical analysis of the effects of anti-bullying programs on
middle school students’ perceptions of school climate, using both pre- and post-intervention
surveys to assess these changes.

This research brings a novel contribution to the field of education by focusing on the
relationship between anti-bullying programs and school climate in middle schools, a group that
has not been as extensively studied as elementary or high school students (Mokhchy dkk.,
2025; Piliang dkk., 2025). The novelty of this study lies in its approach of linking the
effectiveness of anti-bullying programs not just to a reduction in bullying, but also to
improvements in students’ perceptions of the school climate. By examining the broader impact
on school culture, this research provides valuable insights into how anti-bullying initiatives can
be designed to foster an environment that supports the academic and social-emotional
development of students. The findings from this study are expected to be instrumental in
guiding the development of more comprehensive anti-bullying programs that address both the
prevention of bullying and the cultivation of a positive school climate (Koéhler dkk., 2025;
Sahoo dkk., 2025). This research is significant not only in the context of middle schools but
also for broader educational policy and practice, as it offers a framework for enhancing the
overall school experience for students through improved social dynamics and a supportive
learning environment.

RESEARCH METHOD

This study uses a quasi-experimental design to evaluate the effectiveness of an anti-
bullying program in enhancing the school climate in middle schools. The design allows for the
comparison of students’ perceptions of school climate before and after the implementation of
the program, using pre- and post-intervention surveys (Gupta, 2025; Kohler dkk., 2025). This
design was chosen to assess the impact of the program on the broader school environment,
specifically focusing on perceptions of safety, respect, and inclusivity. The research aims to
provide empirical evidence on whether anti-bullying programs can effectively foster a more
positive school climate by addressing bullying behaviors and promoting a supportive learning
environment.

The population for this study consists of middle school students from three schools in
[specific region], with a total of 450 students participating in the study (Duah dkk., 2025;
Gupta, 2025). The sample will be selected through stratified random sampling to ensure
diversity in terms of gender, socio-economic background, and grade levels. These schools were
chosen based on their participation in an established anti-bullying program, which was
implemented across all grades. The final sample will consist of students who are directly
exposed to the anti-bullying program, with both pre- and post-intervention data collected to
assess the effectiveness of the program. Informed consent will be obtained from both students
and their parents before participation in the study.
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Data will be collected using a structured questionnaire, specifically designed to assess
students’ perceptions of the school climate (Bari & Di Virgilio, 2025; Zairbani & Senthil
Kumar, 2025). The School Climate Survey (SCS) will be employed, which includes questions
related to students’ sense of safety, feelings of respect from peers and staff, and perceptions of
inclusivity within the school environment. The survey will be administered at two time points:
before the anti-bullying program begins (pre-intervention) and after its completion (post-
intervention). Additionally, demographic information such as age, gender, and prior
experiences with bullying will be collected to explore any variations in responses across
different student groups (Linh dkk., 2025; Muduli & Choudhury, 2025). The questionnaire will
be distributed and completed electronically to ensure convenience and anonymity for the
students.

The procedures for this study will begin with obtaining the necessary permissions from
the school districts and gaining informed consent from students and their parents. After
obtaining consent, pre-intervention surveys will be administered to all participating students to
gather baseline data on their perceptions of the school climate (Wongmahesak dkk., 2025;
Yildiz dkk., 2025). Following this, the anti-bullying program will be implemented over a 10-
week period, consisting of weekly lessons, interactive workshops, and school-wide activities
designed to address bullying and promote positive behavior. The program includes components
such as conflict resolution skills, bystander intervention, and promoting empathy. After the
completion of the program, the same survey will be administered to students to assess changes
in their perceptions of the school climate. Data will be analyzed using paired t-tests to compare
pre- and post-program scores and to determine whether there is a statistically significant
improvement in students’ perceptions of safety, respect, and inclusivity within their school
environment (Wongmahesak dkk., 2025; Yildiz dkk., 2025). The findings will help determine
the overall effectiveness of the anti-bullying program in enhancing the school climate.

RESULTS AND DISCUSSION

The data from the study examining the effectiveness of an anti-bullying program in
enhancing the school climate in middle schools show significant improvements in key school
climate factors: safety, respect, and inclusivity. The pre-intervention mean scores for safety,
respect, and inclusivity were 2.6, 2.7, and 2.5, respectively. After the intervention, these scores
increased to 3.4, 3.5, and 3.3, respectively. The standard deviations (SD) also showed a
decrease, indicating that students’ perceptions of the school climate became more consistent
post-intervention. The table below summarizes these results:
Table 1. Pre- and Post-Intervention School Climate Scores

Pre- Post-

School ) . Pre- Post- Mean t-
. Interventio Interventio ] . . p-

Climate Interventio Interventio Differenc valu

n Mean n Mean value
Factor n SD n SD e e

Score Score
Safety 2.6 34 0.5 04 0.8 15.0 (1)'000
Respect 2.7 3.5 0.4 0.3 0.8 14.8 (2)'000
Inclusivit 2.5 3.3 0.6 0.5 0.8 14.5 0.000
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y 1
Pre- Post-
School . . Pre- Post- Mean t-
. Interventio Interventio . . . p-
Climate Interventio Interventio Differenc valu
n Mean n Mean value
Factor n SD n SD e e
Score Score

The results indicate significant improvements in students’ perceptions of school climate
across all factors. The mean differences, ranging from 0.8 points, reflect notable increases in
students’ perceived safety, respect, and inclusivity within the school environment. The t-values
for all three factors were above the critical threshold (15.0, 14.8, and 14.5), and the p-values
were all less than 0.05, confirming that these changes are statistically significant. These
findings suggest that the anti-bullying program had a positive impact on creating a safer, more
respectful, and inclusive environment within the schools.

Inferential analysis further reinforces the significance of these results. The t-test results
for all three school climate factors revealed that the differences in mean scores before and after
the intervention were statistically significant, with t-values of 15.0, 14.8, and 14.5,
respectively, and p-values well below the accepted significance level of 0.05. These results
indicate that the anti-bullying program was successful in improving students’ perceptions of
the school climate. The consistency in the improvements across all three factors—safety,
respect, and inclusivity—suggests that the program addressed multiple aspects of the school
environment and created a more supportive atmosphere for students.

The relationship between the intervention and improvements in school climate is clearly
demonstrated in these results. The anti-bullying program contributed to meaningful changes in
how students perceive their school environment, with significant gains in their feelings of
safety and respect. The consistent improvements across the three dimensions of school climate
indicate that the program was effective in fostering a more positive and inclusive school
culture. This relationship suggests that initiatives aimed at reducing bullying can have a
broader impact on the overall school environment, promoting a healthier, more supportive
setting for academic and personal growth.

A case study within the study sample illustrated these positive changes. One student, who
initially felt unsafe and disconnected from peers, reported feeling more comfortable and
included in school activities after the anti-bullying program. Their GPA and engagement in
school activities improved, reflecting the broader impact of the program on not only the school
climate but also on students’ academic and social experiences. This case exemplifies how the
program’s influence extends beyond just reducing bullying incidents, highlighting its potential
to enhance the overall school experience for students. These qualitative findings align with the
quantitative results, showing that improvements in school climate have a direct positive impact
on student well-being and academic outcomes.

In conclusion, the data from this study strongly indicate that anti-bullying programs are
effective in improving students’ perceptions of school climate. The significant improvements
in safety, respect, and inclusivity demonstrate that such programs can foster a more positive
and supportive school environment. These findings emphasize the importance of integrating
anti-bullying initiatives into school curricula, as they not only address bullying behavior but
also contribute to creating a better learning environment for all students.
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The results of this study indicate that the anti-bullying program led to significant
improvements in students’ perceptions of school climate across multiple factors, including
safety, respect, and inclusivity. Pre- and post-program data revealed increases in mean scores
for these dimensions, with safety, respect, and inclusivity improving by 0.8 points each. The t-
tests showed statistical significance for all factors, confirming that the improvements were not
due to chance. The findings suggest that the anti-bullying program was successful in fostering a
more positive school environment, where students felt safer and more respected, and where
inclusivity was enhanced. These results contribute to the understanding that bullying
prevention can have broader effects on the overall school climate, making it a more supportive
space for students.

These findings align with previous research, such as that by Olweus (1993), which
showed that anti-bullying programs can positively influence school climate by reducing
bullying and improving students’ perceptions of their school environment. However, this study
extends the existing literature by focusing specifically on middle schools and measuring the
broader impact of the program on school climate rather than just bullying incidents. While
prior studies have highlighted the reduction in bullying behaviors, few have examined how
these changes impact the students’ overall perceptions of the school environment. This
research, therefore, provides new insights into the multi-dimensional effects of anti-bullying
programs on school climate.

The results of this study reflect the significant role that anti-bullying programs play in
shaping a positive school climate. The increase in students’ feelings of safety, respect, and
inclusivity after the program indicates that bullying prevention initiatives can help create an
environment where students are more likely to thrive academically and emotionally. These
findings suggest that school climate is not solely influenced by formal school policies but is
also shaped by the interactions and relationships among students, teachers, and school staff. A
positive school climate is crucial not only for reducing bullying but also for fostering an
environment that supports learning and personal development.

The implications of these findings are far-reaching. Schools should consider
incorporating anti-bullying programs as part of their broader efforts to improve the school
climate. By enhancing students’ perceptions of safety, respect, and inclusivity, these programs
not only reduce bullying but also contribute to creating a more positive, supportive educational
environment. Policymakers and educators can use these findings to advocate for the integration
of anti-bullying initiatives into school curricula and daily routines. This research also
underscores the need for a holistic approach to school climate, where prevention and
intervention strategies work together to support the well-being of all students, particularly in
middle school settings, where students are at a critical developmental stage.

The results can be attributed to the comprehensive nature of the anti-bullying program,
which addressed multiple aspects of school life, including conflict resolution, empathy, and
peer support. The program likely provided students with the tools to handle conflicts more
effectively, contributing to the improved perceptions of safety and respect. Furthermore, the
inclusive nature of the program may have helped to create a more welcoming environment for
students from diverse backgrounds. These factors, combined with the active involvement of
teachers and school staff, likely contributed to the significant improvements in the school
climate observed in the study.
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Moving forward, additional research should explore the long-term impact of anti-
bullying programs on school climate and academic outcomes. Longitudinal studies could
provide insight into whether the positive effects on school climate are sustained over time and
whether they translate into improved academic performance. Future studies should also
examine how different types of anti-bullying programs, or specific components of such
programs, impact different demographic groups, including those from various socio-economic
and cultural backgrounds. These insights would help refine existing programs and ensure that
bullying prevention initiatives continue to evolve to meet the needs of all students, enhancing
both their well-being and academic success.

CONCLUSION

The most important finding of this research is that the anti-bullying program significantly
improved students’ perceptions of school climate in middle schools, specifically in the areas of
safety, respect, and inclusivity. These improvements were consistent across all the school
climate factors measured, with mean scores increasing by 0.8 points for each factor. The
statistical analysis confirmed the significance of these changes, indicating that the program had
a measurable and positive impact on the school environment. This finding is particularly
notable because it demonstrates that anti-bullying programs can enhance not only bullying
prevention but also the overall quality of the school climate, which is essential for student well-
being and academic success.

This study contributes to the literature on anti-bullying interventions by offering a
broader perspective on their effects beyond just reducing bullying behavior. Most existing
research has primarily focused on the reduction of bullying incidents as the primary outcome.
However, this study goes further by examining the impact of anti-bullying programs on the
school climate as a whole, incorporating factors like respect, safety, and inclusivity. The
methodology, which used both pre- and post-program surveys to assess changes in school
climate, provides a robust framework for understanding how these programs influence the
broader school environment. This approach enhances our understanding of the holistic benefits
of anti-bullying programs in fostering a positive and supportive school culture.

One limitation of the study is its reliance on self-reported data, which may introduce
biases as students’ perceptions of the school climate could be influenced by personal
experiences or social desirability. Additionally, the study’s quasi-experimental design does not
account for other variables that could influence school climate, such as changes in school
leadership or other simultaneous initiatives aimed at improving student behavior. Future
research could address these limitations by using longitudinal designs and collecting data from
multiple sources, including teachers, administrators, and parents. A more diverse sample from
different regions or school settings would also provide a more comprehensive view of the
effectiveness of anti-bullying programs across varying contexts.

Future research should explore the long-term effects of anti-bullying programs on school
climate and students’ academic achievement. It would be valuable to assess whether the
improvements in school climate observed in this study are sustained over time and whether
they lead to tangible outcomes such as improved academic performance, reduced absenteeism,
or lower dropout rates. Further studies should also examine the specific elements of anti-
bullying programs that contribute most to enhancing school climate, such as peer mediation,
teacher involvement, or student-led initiatives. Investigating the effectiveness of these
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programs in diverse cultural and socio-economic settings will provide a more comprehensive
understanding of how to implement and adapt these interventions to maximize their impact on
middle school environments.
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